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Diverse Teaching Approaches 

Abstract 



The purpose of this siudy was to examine the effects of aesthetic efferent, and 
aesthetic/efferent teaching approaches on English secondary preservice teachers' 
responses to literature. Three classes received intensive instruction on Rosenl)latt's 
concept of aesthetic and efferent stances throughout one semester. However, one dass 
was introduced and responded to four works of Black literature aesttietically, one dass 
responded efferentiy, and one dass responded aestheticaNy/efferendy. Subjects were 
involved in either written or oral activities and rated the stories to indicate their 
preference* Qualitative investigations of oral and written responses revealed differences 
in the nature of responses. Analysis of the effect of instnictional approach on story 
rating revealed a significant interaction t)etween teaching approach and text. 
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Diverse Teachino Approaches 

Probst (1991) contends that the notion of the Kterary experience as more than 
acquiring information is a notion to which both teachers and schools will have to 
respond. He supports the belief with the fact that literature has endured in the 
curriculum because literature "touches the individual and shapes his/her vision of 
human possibilities.. * (p. 662). Yet the teaching of English over the years reflects a 
(inflict between the continuing emphasis on specific knowledge of content and the 
humanistic goals of literature teaching (Applebee, 1974). This conflict has its basis in 
competing theoretical positions of two general orientations: the new criticism 
orientation and the reader response orientation. Rosenblatt (1991) believes that 
educationalty. the division it between text-oriented theories and reader-oriented and 
reader*plus-text oriented theories. Probst (1991) suggests that teachers who work 
with the notion of literature instructton which respects the indivkJual responses of 
readers will be woridng in a traditton that discourages such efforts and places emphasis 
on correctness, gathering infomnatton, and measuring learning. Research is therefore 
needed that focuses on the effects, and the effoctiveness. of vartous instnictfonal 
approaches in literature classrooms. 

Rosenblatt (1978, 1985, 1990) describes two stances readers can take while 
reading literary wori^s: the aesthete stance and the efferent stance. The aesthetfo stance 
atfows for personal associations, feelings, and kieas to be lived through during the 
reading; the efferent stance calls for the gathering of informatton about the text, that is, 
treating the text as a body of infoimatfon. Rosenblatt (1978, 1983, 1986) contends 
that although the appropriate stance when reading literature is the aesthetic stance, 
most literature in schools is taught from an efferent approach. Because the influence of 
how preservtee teachers have themselves been taught in their coliege classes is great, 
those preparing to teach English language arts especially need to be trained in 
approaches that are appropriate for woridng In school settings and in mutticult jral 
classrooms, a context much different from the university setting. 

Although reader*response literature has stressed the aestiietfo stance as 
important, only limited studies have examined the effects of aesthetic and efferent 
teaching approaches en student responses. Many and Wiseman (In press) found that 
teaching approach affected the stance third-grade students took in free written responses 
to ptoture books. Aesthetic teaching stances resulted in students becoming involved in 
the literary event, becoming more emotionally and visually involved in the story, and 
entertaining similarities between characters and real people. In a study examining the 
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Diverse Teaching Approaches 

effects of aesthetic and efferent teaching approaches on elementary preservice teachers' 
response to literature^ Many and Wiseman (1992) found a significant main effect for 
text and a significant interaction between teaching approach and texL Qualitative 
investigations of orsu and written responses revealed differences in ttie nature of 
responses as wel as a preference of treatment approaches. Those wlv) were piompled 
aestheticaUy stayed aesthetic during oral and written responses. The efferent approach 
resulted in a more detached literary experience, with students holding back opinions 
regarding story events. 

The purpose of this study was to examine the effects of aesthetic, efferent and 
aesthetic/efferent teaching approaches on English secondary presennce teachers. 
Specificaily, the following questions were addressed: 

1) How do responses differ when the approach to literature focuses on 

a concentration on the story experience only, on analysis only, and on 
both story experience/analysis? 

2) What are the effects of the instructional approaches on secondary 
presen/ice teachers' ratings of Uterary works? 

MethPdotoqy 

Sut>iects consisted of 38 undergraduate secondary English majors enrolled in 
three classes of an English methods course. Each of the classes received intensive 
instructton on Rosenblatts concept of aesthetk: and efferent stances throughout one 
semester. However, one class was introduced and responded to four works of Black 
literature aesthetically, one class efferently, and one class aesthetk^aliy/efferently. The 
literature chosen for this study included The Mountain" by Martin Hamer, The Death of 
Tommy Grimes" by R. Meaddough, "Two's Enough of a Crowd" by Kristin Hunter, and Roll 
of Thunder Hear My Cry, by Miklred Taylor. Only students present for all four 
treatment episodes as well as the final data collection were included in the study, 
resulting in 7 subjects in the aesthetic group* 10 subjects In the efferent group, and 13 
subjects in the aesthetic/efferent group. 

Prog^dure 

Throughout the semester all students received Intensive instruction relating to 
Rosenblatt's concepts of aesthetic and efferent stances. The content of each of the classes 
was similar except for the teaching approaches which were modeled with the works 
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listed earlier. The aasthetic dass had activities focusino on the associations, emotions 
and images evoiced while reading, with encouragement to identify with the story 
characters and to identify personally powerful ep^odes; the efferent dass had activities 
fbcusirig on analysing literary elements; and the aesthetic/efferent class had activities 
focusing t>oth on the association, emc^^ and images evoked while reaefing and on 
analyzing literary elements. Students were asked to rate the selections read and to 
explain their ratings. 

The prccedure foltowed for "The Mountain" included distribution of copies of the 
short story to each student in dass. Students were provkJed witti response sheets. For 
tiie aestiietic group, students were asked to give an emotional response to the story, 
consider the assodatfons evoked by ttie story, kientify the image or feature whk:h 
attracted their attention, and to explain why the image or feature attracted attention. 
For the efferent group students were asked to respond to the devefopment of characterst 
descriptfon of settings, selected story inddent, and relationship of ending of story to 
titie of story. For the aesthetk:/efferent group, students were asked to give an emotfonal 
response to the story and reflect how the author's portrayal of characters or story 
inddents influenced their response and to reflect what feature attracted their attentfon 
and how ttie auttior's technkjue drew them to that feature. 

The researcher orally read ttie short story "The Death of Tommy Grimes" to each 
dass and ttien divkied the dass into small groups for discusston purposes and for group 
recordings. The small aesthetic groups were asked to share the thoughts, feelings, and 
assodatfons which emerged as ttiey experienced the story and to choose the i^rtton of the 
story they felt was the most powerful and why. A member of each group served as the 
recorder to the group reactfons. The small efferent groups were asked to share their 
analysis of characterizatfon, setting, pfot, and theme and to have a member serve as the 
recorder to the group reactfons to these elements. The small aesthetic/efferent groups 
were asked to share tiieir thoughts, feelings, associattons and most powerful portfon of 
the story and to relate characterizatfon, setting, ptot, and theme to the titie of the story. 
A member of each group served as ttie recorder to the group reactions. 

A whole dass discusston folfowed ttie researcher's oral reading of *Two*s Enough 
of a Crowd" witti discusstons in aesthetto, efferent, and aesttiotfo/efferent classrooms 
similarly stnjctured. The aesthetto group was asked how the story made ttiem feel and 
why ttiey felt that way, what similar experiences they might have had, what caught 
their attentfon and why, and any other feelings they had about ttie story. The efferent 
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group asked to characterize the main characters and how the author brought them to 
that characterization, wtiether or not the author's portrayal of the characters seemed 
realistic and why, and the theme of the story. The aesthetic/efferent group was asked 
questkMis related not only to their feelings t)ut how the author brought them to their 
feelings about various aspects of the story. Each of the group responses was tape 
recorded. 

Students were asked to read Roll of Thunder. Hear My Cry independently arxi to 
respond in periodk: journal entries throughout the semester. The aesthete class 
produced entries in response to probes that asked them to place themselves in the 
characters shoes, to make predk:tk>ns, and to describe how they visualized events and 
story characters. The efferent dass produced entries in response to probes which were 
based on literary element. The aesthetic^efferent dass produced entries in response to 
probes which were based both on involvement in the story and on literary elements. The 
exact probes that gukled the written responses are found in the appendix. 

Data Analysis 

Qualitative analysis of the responses to the t>ooks discussed orally consisted of a 
comparative descriptk)n of differences in the oral discusstons. Written responses of the 
other worths were compared by analyzing differences in the way that students discussed 
characters and spedfic events in the selections. Students were asked to rate each story 
and to explain their rating (l-k)w, 5-high). A repeated measures analysis of variance 
(ANOVA) was used to analyze the effects of teaching approach and text on students* rating 
of individual stories. 

Results and Dlscusston 
Effect of Instructional Approach on Student Responses 

Text A: The Mountain*" by Martin Hamer. The story takes place in the summer 
of 1943, with two Black young men In Hariem gradui\ting from elementary school. The 
narrator does not attend graduafton since he lacks the required blue suit, although his 
mother tells him "a new suit isnl going to change you as far as the white man Is 
concerned..." In August the narrator and his friend Chariie dedde to visit Columbia 
University and the worids of Hariem and the university area are sharply contrasted. The 
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boys spend their last bit of change for the subway home. On the train, a woman wtices 
that her purse is open and accuses the two young men of stealing her wallet However, 
she soon finds the wallet in her purse. Later in oonunenting on their trip. Charlie states 
that if they had been dressed up, the woman would not have thought they had robbed her. 
The narrator counters with the statement, "Yes she would have, loo. It wouUnl have 
made any difference." 

Although the probes used for written responses to the story were designed to 
reflect either an aesthetic stance, an efferent stance, or an aesthetic/efforent stance, a 
comparative analysis made of responses to similar aspects of characterisation, 
description, and specific incidents provides insights into thi effects the probes had on 
written responses. 

Charactert2atlQn: Students in the aesthetic group reflected rather strong 
feelings regarding the young men and their treatment. For example. Heather wrote, 
"This story makes me feel angry and frustrated. Sometimes I even foe! ashamed to be of 
the same race as the people who act that way towards blacks. I knew I had to answer 
questtons about the story, so I kind of read it looking for something. I dkini really feel 
any associattons evoked other than my emotk>nal response." Erik*s response was 
particularly typk^al of much of the students* feelings. He wrote, "I feel saddened that a 
young Black boy came to realize that because of his racial t>ackground, assumptfons and 
prejudices will be made towards him for the rest of his life no matter what his 
appearance. It seems like that realizatfon wouU to the most bitter pill to swatow." 

In contrast, the written comment m the efferent group reflect a 
detachment from the young men and their treatm. : Sallyann stated that "Martin Hamer 
uses both diafogue and conversattonalism of the speaker to devek)p his two main 
characters. The experiences of the boys, as discussed, helps the reader devefop the 
characters In his or her mind." Gwenean wrote, "In this story the author's character 
changes and gains an understanding. He understands what it is to be poor and black. His 
character can be seen as round as where Charlie's character woukJ be flat. The author 
understands the episode on the subway and Charlie doesnl." Sharon continues the view of 
the text as an object when she writes, "The author devefops the speaker through his 
thoughts and outfooks on the events that happen around him. Charlie is developed 
through the actton with the speaker and through his eyes." 

It appears that the efferent group was quite comfortable in analyzing 
character devefopment while the aesthetto group was clearly involved in the story 
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experience. At the same time, however, C;{>me in the aesthetic group appeared uncertain 
if their responses were 'adequate' as evidenced by the earlier student comment 'I Icnew 
I had to answer questions about the story, so I Idnd of read it looking for something' and 
Kimbert/s comment, 'I see many of these themes echoed in literature by minority 
authors.' 

It appears that the aesthetic/efferent group reacted to iiteraiy elements 
through story experience. For example, Terri stated. 'I feel sorry for the tx)ys-their 
innocence in both childhood and the alleged theft are ignored simply because they are 
black. The author's use of descriptive language and diafogue influenced my response ' 
Stacey wrote, 'I feel sad that those chiklren had to learn such hard lessons so early in 
life. I also feel that in the forty-six years since that story was written its sad that some 
people still treat black people that way. The scene on the train was the best at showing 
this prejudfoe. Charlie's wetting himself and then not realizing the depth of the people's 
mistrust was what made me hurt for him.' Sue indicated that "This story makes me 
feel sorry for the little boys. The manner in which the author tells about the little boy 
not being able to go to his school gnduatfon and about how he was accused of stealing the 
lady's wallet was effecthre in evoking sympathy.' Leslie sakl, 'My heart sunk because 1 
knew the lady woukJ probably accuse the boys for taking something. I was ashamed and 
upset to have to admit to the truth of what the person's mother saki: Cfothes doni matter 
to some people; they only see skin deep. The mentfon of the lady searching in her already 
opened purse foreshadowed a conflict. The author used this situatfon as the initiatfon of 
the boy to his mama's words."* In contrast to the efferent group, the aesthefic/effGrent 
group appeared open to the story as human experience while recognizing how the author 
affected their feelings. The efferent group, however, appeared to evaluate the author's 
ability to characterize two young Black boys and their devefopment. 

Description! Students In the aesthetfo group were caught up in different 
descriptive passages in the story. Several were captured by the descriptfon of the two 
boys homing hands on the subway and sweating in front of the woman accusing them of 
taking her wallet. In this regard, one student wrote: 'I couM see the boys and almost 
feel their fear. I oouki see the took of tenor and disbelief on their faces' and then added 
a personal view that They shouldnl be oonsklered guilty immediately because of their 
color and dress.' Others felt the power of the contrast of Harlem and the university 
area. '(I was attracted by] the Ifons at the university and the fantasies the boys minds 
came up with...' Yet another student was caught up by the ktea that the boy and Charlie 
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had about the power of a suit She wrote. This attracted my attention because I felt (and 
sonietimes feel) that I can change someone's opinion of me because of al of the things I 
have. It is possibla for me to cover up flaws in myself by simply buying more things but 
because of the prejudices of some people no nutter how much minorities accomplish they 
will never be above suspicion..." 

The efferent groif). on the other hand, had different responses to the contrast of 
Harlem and the university area. In analyzing the auttior's descriptton of these 
contrasting areas, several students quoted the sama wocds from the story to 
support their responses: Harlem viewed as "bunched up" spilling "black lava" while 
Columbia University is majestic, "Taj Mahal," "Sphinx," and "Parthenon " in her 
response, Sharon wrote. 'It seems to be a contrast similar to heaven and hell. The 
description of ttie people as black lava then the white, glistening university. Coarse and 
sleek are two images that appear, and also the image of the rough rocky terrain at the 
base of a sheer treeless mountain top." Tonia seemed to express the groups response 
wtien she wrote, "This contrast was to show the dismal, mort>id poverty of Harlem as 
opposed to ttie fantasy worM, almost Utopian type atmosphere of thd university." 

The objective approach the efferent group look regarding description is in 
sharp contrast tc ttie subjective approach taken by Erk: in ttte aesttietic group when he 
wrote of ttie description of Columbia University, "IVe always had an awe for fantastic 
architecture and for the concept, the image of the university and ttiese two things put 
together agrees with feelings I had when I visited A&M [University] as a high school 
student." 

The responses of the aesthetic/efferent group seemed to reflect empattiy 
with the characters ttirough ttie auttior's use of descriptive passages. The image that 
Molly was drawn to "was a sad little boy sitting at home while his classmates graduated 
from elementary school. He feels like he has to lie to Charlie (about being sick) to cover 
ttie fact ttiat he was not able to get a new blue suit. There is a contrast between Charlie 
(all dressed up in his new blue suit) and himself-who has on his okJ dothes (not hkling 
or trying to 'make better* who he is by hkling the cotor of his skin).* Leslie was 
reminded of "the outright prejudice of color by some people, especially the woman. The 
image of pank: by the boys and Charlie's visible reactkMi. These two innccent boys were 
scared. And what couU ttiey possibly do to defend ttiemselves, except to be searched? 
The author used simple language to leave ttie reader wiUi a soul searching questfon: what 
would I do in her situation?" Shannon wrote, "The image of the boys standing in front of 
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the law library attracted my atten&)n. The author created a strong image in my mind by 
comparing the library to the Taj Mahal* the Parthenon, and the Sphinx of Egypt By 
using these well known structures the author was able to convey the comparative 
smailness that the boys must have felt" 

Specific incidents! Students in the aesthetic group were attiBcted by 
incidents to which they had personal responses. Lisa felt that the subway incident was 
"...tad and sweet. They dung to each other because they didnl have anyone else. They 
were scared of the world. They hung on to one another for protection." Heather was 
disturt)ed by the mother's refusal to get the narrator a new suit *t>ecause of her 
principlei....The boy was not really old enough (at the time) or ready to understand the 
mother's protesting an idea. I doni think parents shoukJ use their chiUren as a means of 
protest. Especially if the chiki does not understand the reasoning behind it" Joy saw the 
incktont of the blue suit as a symbol of success, "...because I remembered that it was 
such a status symbol at one time, but the image of the outward appearance of all those 
boys In blue suits makes me think of robots portraying a fake role." 

Almost without exception, students in the efferent group viewed the 
subway incktent as a reinforcement of the narrator's mother's positton that "a new suit 
Isn't going to change you as far as the white man is concerned. To him youll s^ill t>e a 
little colored boy..." Sallyann wrote, "The story, t>eginning its main devek>pment of its 
theme with the mama's explanation of the white man's feelings is further devek)ped with 
the subway incklent This scenario depkns the situatk>n the mama was talking about. 
The 'little black boy' was, without questton, accused of robbing the woman. It was 'guilt 
until proven innocent'." Jaime supported this view with "The subway inckJent shows the 
kind of prejudk^e that Mama was talking about in reference to the suit, it makes the boys 
and the reader realize that she is right..." Melissa wrote, "The subway incident is the 
point in the story when the author experiences what his mother had been trying to tell 
him. He learned about prejudk)e in this scene." And again when Gwenean wrote. The 
author uses this incident to reinforce what the narrator's mother had saki about the 
white people on a mountain. It dkln't matter if the narrator got a new suit he'd still be 
black. It wouldn't change the way people saw him. The reason the woman accused the 
boys was because they were black. Because they happened to be on the subway they were 
accused." 

When the aesthetic group makes references to literary elements, it 
appears that those references are in keeping with their personal experience with the 
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story. Joy wrote, "...In 1943, I believe that the t>iue suif was the white man*s symtx)! 
of success. Mama prefers for her son to keep his own identity than for him to conform to 
a symbol that he doesnl stand for. The stoiy made me sad and even a little embarrassed 
because of ttie way the boy is treated. At such a young age, he already has set for tiimseif 
his place in society and has accepted it He feels defeated, and that makes me sad " Lisa 
wrote, "I associated the 2 little boys with happiness, innocence, sense of adventure, & 
hope. Nanator's mom/dad-associated them with woriUng & defeat. The woman on the 
bus*associated her with prejudice, discriminatkm & injusttoe. The man on the 
mountain-associated him with false knowledge, hypoorWcal. It*s sad those 2 boys were 
robbed of innocence." Louisa was struck by Itie image of the mountain. *lt set up a soda! 
ladder, one in which the white man is on top tooking down on the black man. The 
associatk)n is not one I k>ok at tevorabiy and wouU like to change.* 

Personal expressions were almost nonexistent in the written responses of 
the efferent group. The foUowing responses by Melissa and by Tonia come the ck>sest to a 
personal expression of the story: "As the author and Chariie are growing they reach 
understandings of others viewpoints/^ejudices. The l)oys went on a great Journey that 
day the summer of 1943 and reached a new point in their Uvei. They climbed their own 
mountain at Columbia Univerj^^y only k> be brought back down to Mariem i reality 
again" and "1 &de tlie ^mountain' as being that obstacle any minority or certain groups of 
people must dimb in order for people to realize the mistake of stereotyping." 

The responses of the aesthetic/efferent group coupled personal 
^^xpresstons with the author's use of literary elements. Terr) was affected by inddents 
;!i/oughout the entire story. She wrote, "The toss of innocence really attracted my 
attention. The author's use of simple, descriptive language made this piece easy to read. 
It leaves me feeling somewhat angry for the boys. The were forced to deal with advanced 
adult issues at about the age of eleven. In my opinion, thaf s much too young." Mk^elte 
wrote, "The image that attracted my attention was the boys standing on the porch calling 
to each other with the string and stones. I think this is a cute klea and Harier not only 
describes the process but incorporates it into the story and the boys* personalities." 
Kylene was selective in her chotoe of inddent by enlarging on one aspect of the story 
when she wrote, "I was interested in the fact that both boys grew up in homes with both 
parents. This is becoming wore rare in today's society. ISowever, the author uses this to 
demonstrate the need for strong parental guklance and support." 
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TaxtB: 'Th^ D§ath of Tommy QrimoM'' by R. J. Meackk^ The story is set in 
Mississippi. Tommy Is a young boy who is reluctant to learn to hunt because it entails 
klllino somethlnQ. Pa is embarrassed when other men brag about their boys when the 
men gather at the Hut to drink. Pa mentkms that some of the men are going into the 
forest to get a buck and Tommy asks to go with him. Tommy is altowed to accompany Pa 
and in the forest he waits with his rifle for the appearance of the buck. I^earing a 
rustling in the bushep. Tommy aims and fires. Tommy fears he has killed his father, but 
Pa comes to the area and checks the bush In whtoh Tommy shot. Pa comes back, proud 
that Tommy successfully hit right through ihd heart of his target. Later at the Hut, Pa 
tells the men that Tommy killed his first **nlgger,** the swamp buck that got away from 
the chain gang. The men hug Tommy and Pa orders a drink for *1its man.** 

The aesthetic group, the efferent group, and the aesthetic/efferent group were 
divkled into two smaller groups respectively and a recorder wrote down the oral 
responses given in each group. The aesthetfo groups had similar thoughts, assoctatfons, 
and feelings. They thought Tommy seemed so innocent and therefore his reluctance to 
hunt and felt the fathers ktoas of ^'manhood*' were not what they shoukJ be. They coukl 
associate with Tommy In the forest, with the doseness to earth and the recoil of the gun. 
Assuming that Tommy had shot his father, the aesthetic groups were shocked by the 
ending, thought it was the most powerful portfon of the story, and were saddened that In 
the end Tommy succumbs to the pressure to conform to his society. 

The efferent groups, however, discussed differing views of the main characters, 
seeing the father either as a bigot and Tommy as a vfotim of his father's bigotry or seeing 
the father as a flat character and Tommy as a young, dynamic character who changes by 
the end of the story. Each group concluded that the theme of the story was the death of 
innocence (childhood) as Tommy becomes like his father and the other men. 

The aesthetic group was caught up In the emotions evoked by the story and fett It a 
story of betrayal. On the other hand, the efferent group became Increasingly detached 
from the story when the groups had differing opinfons about what they felt was a aiory 
intended to be purposely vague, leading the reader to believe the men are deer hunting 
when they are actually hunting a black man. Discussion centered on whether Tommy dU 
not know he was hunting for a black man and thus both the reader and Tommy have the 
same experience, that is, a quiet realization, or whether Tommy knew he was hunting 
for a black man, but did It not because he wanted to but because he wanted to make his dad 
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proud arKJ war^ted to become a man. 

The aesthetki/efferent groups, however, expressed anger and even confusion that 
the white men might have felt mora compassion for an animal than for a Black man. 
They were angry at the death of the bo/s Innocence and of his childhood. They were 
troubled by the death of Tommy's youth, that the more you Idll, the less feeling you have, 
and you begin to die. They viewed the author's use of setting as "cold" and the "hut" as 
something into which he "grows and matures" but In actuality as that environment 
within which one would not wish to be. 

TextC: Two's Enough of a CrowdT by Kriatin Hunter. Two young Black people, 
Maurk:e and Amy, find each other at a Black friend's Christmas party. While the party 
Involves soul dancing to soul music and eating soul food, Maurice and Amy discover each 
others distaste both for soul dancing to soul music and soul food-mlsflts In the Black 
culture. In this discovery. Amy has shown Maurice that being different Is all right and 
that It doesnl matter, particularly since there were now two of them. All that Is 
relevant Is tove. 

The whole class discussion revealed that the aesthetic group In particular enjoyed 
this story. They expressed feelings of happiness and found the story amuslng-"gives 
you good vibes Inside, about a disabled girl who maizes someone *normar realize that 
what he thought was Important really lsn*t." They referred to their own feelings In high 
school when "you always feel you should be able to do what others do-have VIght* 
names." One student commented, "I never liked my name as a child-l learned to" and 
another commented, "Some of the kids In my high school who were different did not think 
anyone else was like them, but everyone has to fit Into some group. No one needed to be 
alone like this guy was." Perhaps the reason this story was particularly enjoyed was 
summed up by the student who said, "The story related to what everyone has 
experienced." 

The efferent group discussion centered less on story enjoyment and Involvement 
and more on viewing the characters through a microscope. Several comments suggested 
that Maurice and Amy were actually atypical because deep down they were not fond of 
some aspect of their culture, thus alienated from their culture. Further comments 
suggested that the author depicted a very stereotypical view of black life so that when the 
reader sees Maurice and Amy they really stand out as different. The language used by 
Maurtoe and Amy was cited as another means the author used to reflect their difference 
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from their culture. Yet they considered the portrayal at realistic because the story 
reflected the doubts that typical adolescents qo through. It was further felt that 
Maurice's reactions and thoughts to Amy were portrayed well-"that*s the way people 
are." Discussion on the theme centered on *You doni always have to fit In to be happy/ 
"Individual differences are valuable," and "When you have one other person to join you 
and your ideas, you have a crowd." Disagreement arose regarding whether or not the 
story contained Irony. Some suggested that It was Ironic that Maurice and Amy were of a 
minority and yet did not fit In while others suggested that It was not Ironic because 
others feel that way, regardless of race. 

While the aesthetic group reflected close feelings with the story experience, a 
few comments from students In the efferent group also reflected some feeling with the 
story experience, but always as an aside. As one student commented, "Some of us like 
reading Green Mansions and SO on just like Amy dU." Another commenting on whether or 
not the story Mntained Irony stated, "When you beoome a freshman In college, you feel 
you may not fit In." Yet these comments appeared to be given as support to a stand related 
to literary elements as opposed to the story experience. 

The aesthetic/efferent group, like the aesthette group, felt "warm fuzzies" from 
the story "because its sweet." They noted that the author's use of language "lets you 
InsMe the character's mind." The group felt that everyone has "secrets" and that 
therefore the characters ware portrayed reailstioally; however, they did note that the 
characters seemed mature for high school students. This was attributed to the fact that 
Amy spent four years In a hospital and that It was she who brought out things In Maurk^e 
that he originally did not value. Generally, they feit warm Inside because Maurice had 
felt alone but then found someone like himself. 

Text D: Roll of Thunder, Hear My Cry by Mildred Taylor. This Is the story of 
Cassie Logan whose family Is determined not to surrender their Independence or 
humanity simply because they are Black. Although Cassie has grown up protected and 
unaware that white people might consider her Infertor or force her to be untrue to 
herself, the events that happen over a period of a year turn her world upside down. 

The aesthetic probes for journal entries were designed to have the students 
experience the story. Aesthetic responses oven/vhelmlngly reflected the students* story 
experience. Throughout the entries one finds personal references and menrK)rles tied to 
story parts. Lisa wrote, "Something that I kind of experienced came to my memory 
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while I was reading this chapter. Ifs reaiiy nothing iike what happened in this chapter, 
but if s still unfair. When I was In high school, I played on the volleyball team. We had 
these hideous unltonns. They must have been at least 10 years okJ. They were really 
disgusting. Anyway, the school would never buy new ones for us, but now the football 
team was a ditferent story. They got new uniforms and helmets every 2 years. tk>w, to 
me, thafs unfair. And our football team wasnl even good. The volleyball team had a 
better record." In commenting on character traits, Lisa wrote, "1 feel that probably 
Stacay has character traits that are similar to mine....Stac6y seems the closest to me.- 
Maybe because 1 am the oldest in the family like he is & I kind of have to watch out for 
others.** 

KImberly wrote, "When reading the passage about the chart In Cassle*s book I 
recalled my school years. I remembered charts similar to this In my books without the 
section *race of student.* I remember how much 1 hated to be on the last line of one of 
those, and I can only imagine how it would feel if it was because of my race." In 
Mentifylng with various characters, Erik wrote, "...I guess Cassie might be like me in 
that she sees no difference In races and that no race is better than the other. I also have a 
naiveness about some things that go on In my life and it sometimes takes another person 
to help me understand just what is going on." 

Louisa, too, kientifled with Cassie as she wrote, "We both seem to be upset by 
similar things. I am always questioning why things are done a certain way as she does. 
I, too, am usually not happy with the answer 'because that Is Just they way It Is done/ 
We both try to make the best out of a bad situation and enjoy helping others." Joy, on the 
other hand, kJentlfled with Mama: "She tries to do whafs best for her chlklren, but she 
makes mistakes because of her overprotective nature. Although she wants them to stand 
up for what Is right, she Is sometimes willing to accept what Is rather than see her 
children hurt. She's a worrier, and she tries to ho\6 her family together. I see many of 
the same qualities In me." Joy also reminisced about past times In her life when she 
wrote 'Some of the instances remind me of my own high school experiences. For 
example, IVe been affected by teachers who are too busy to deal with injustices. Just as 
Miss Crocker Is insensitive to Cassie. Instead, Miss Crocker accepts the unfairness of 
the books* condition." 

Efferent responses were consistently In keeping with an analysis of literary 
elements. For example, Molly comments that "the language In the text enhances the book 
and the story ...[and] gives the reader a more realistic look at the times and brings the 
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reader Irito the lives of the characters in the story.** Melissa believes that **Mlldred 
Taylor does an excellent job of developing plot. Mildred Taylor builds upon our 
emotions...** and that the author **uses conflict between characters to develop them more 
fully.** St:2cy sums up the novel in this manner, **Conflict, character, and theme are the 
primary characteristics of Roll of Thundor Hear My Cry. These things are the clearest 
parts of the novel.** 

The aesthetic group had a very limited number of what might be considered an 
analysis of literary elements. For example, Heather referred to characterization In this 
manner, **lt was very easy to tell that the nan'ator Is black. I found the way Taylor 
reveals information about characters interesting. She doesnl Just come out and tell you 
about them, but reveals characteristics when It Is necessary.** And Erik wrote, *The 
thunderstorm was effective for building up suspense and creating a powerful action 
around the last scene.** The efferent group had a very limited number of what might be 
considered Involvement in the story experience. For example, Sharon wrote, **Recently 
on a mission trip to Utah, I met and stayed one night with a woman who was probably 
very similar to Cassle*s mother. Their 'maverlcl^' attitude Is an Inspiration for 
everyone now; although In their own time period It was frowned upon.** And again she 
writes, **ln general when I view conflicts, I look at how the people react which shows 
how that person feels and believes and what their strengths and weaknesses are.** 
Gwenean wrote, **Havlng heard my parents and grandparents both reveal conflicts during 
their childhoods, I did not feel that the time period, setting, and conflicts got In the way 
of what the writer was trying to say.** Such comments from the efferent group, 
however, appear to remain detached from the story and to be used to express support for 
a given literary position. 

The aesthetic/efferent probes for Journal entries were designed to have the 
students experience the story as influenced by the author's use of literary elements. 
Responses strongly suggested that the students had personal Involvement In the story and 
that they were able to express those feelings In concert with the manner In whtoh the 
author created the story. Stacey, for examp' , wrote, **l felt sorry for Little Man at 
seeing the chart....The author made me feel this most through Ca&sle*s and Little Man's 
Indignation. They dldn*t know quite why they were upset, but they caught the snub and 
fought to show they were worth better.** Later she wrote, **l really liked this book and 
was glad to have the chance to read It In this class. It helped me to evaluate my own 
feelings about prejudice and in staying true to my beliefs.** Kylene, a Black student, 
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wrote, "I was disgusted with the chart in the front of the texttDOOks. One can easily 
understand Cassis's reaction of refusing to accept the book because she Is described as 
being high stmng. Little Man, however, is generally a good kki so It is clearly ovklent 
how strongly the chart affects his behavior, t was greatly offended by the chart because 
here these children are trying to get an education and the state Is giving them secondhand 
books that are not updated and are In poor oonditton/ l^ter she wrote about the book, 
"The historical details oniy help to enhance the author^s theme of 'survival.' f^istory 
shows how blacks and their ancestors have endured and progressed since they were 
brought to this country. Without this hlstorteal foundation the reader cannot fully 
understand what the struggle or the confltot is. The history in this novel Is not didactic 
but rather necessary to support the theme." 

Holly reflected the transaction which took place between herself and the novel 
when she wrote, "The author's development of characters probably has a tot to do with 
my reactbn because I probably reacted to how they (the characters) reacted. They were 
very angry and emotional and I sympathize with that. Yes, my reaction reflects my 
values and beliefs." In summation of the story, she wrote, "I thought that this book was 
wonderful. The way that It was told, made us feel as though we were right there in the 
story. We felt the rain, the heat, the coki, the pain, the sadness, the anger, and all of the 
emotion. Since we felt all this, we also learned the lessons right atong with the other 
characters. We went through the struggles and felt the tension." Wendy wrote, "I feel 
that the author of Roll of Thunder did a superb job of capturing & maintaining the 
audience's aiientlon by his creative use of characterlzation....While I was reading this 
book, i associated with Cassle & felt how she and her family must have felt during this 
difficult time....lt also gave me the opportunity to examine my own attitude ipward race." 

Robin's comments suggest that she Ih^ed through the characters the author 
created. She wrote, "The incident with the school bus running the kids off the road 
probably Instilled a bit of suspicion and hatred In me toward the white people of the 
community. It Is most Interesting, and very disturbing, tc witness this experience 
through the eyes, and Inside the mind of an Innocent young black child." Later she wrotOt 
"After getting to know these characters and seeing how they are walked on or totally 
disregarded as less than human, I feel the same Indignation and disbelief that they (the 
children) do." A similar thought Is reflected In Mtehelle's comment, "Like the 
characterSi I was angered at the chart In the book." 

For those limited comments In whtoh students appear to give the literary 
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elements first consideration, the analysis is always followed by expressions of 
involvement in the story experience.. Sue wrote, "Roll of Thunder. Hear My Cry not 
only teaches details about a historical period and social inequityt but it also contained 
well-developed characters, conflict, and theme. Mildred Taylor implements 
characterizations, realistic setting, well-developed plot, and valuable theme [to] her 
novel. I felt like I really knew and understood the thoughts and feelings of the 
characters." Shannon wrote, "The theme of Roll of Thunder. Hear My Cry, is racism. 
Through the plot and characters of the novel, I learned a great deal about how racism can 
affect both the victim as well as the racist. This primary theme has given me the 
opportunity to examine my own feelings before I begin teaching." And Michelle wrote, 
"The conflicts are closely related to character development. It is through conflict that 
characters develop....These conflicts have not influenced what I would be willing to do 
about the Wallaces except to confirm values that I already hold." 

Student Response Summary 

In analyzing the responses from the aesthetic group, one comes away with a clear 
impression that the students had strong emotions and feelings related to the vartous 
literary selections. They feel anger and compassion for many of the characters; they 
appear almost outraged by the treatment given the characters In some of the stories; 
they feel happy for the characters who find comfort in their differences from others In 
their culture. In general, the aesthetic group's oral and written responses reflect an 
involvement with the stories. 

In analyzing the responses from the efferent group, ono comes away with a clear 
impression of students who are detached from the story content and are Involved In story 
analysis. Their approach is one of looking at the text as an object to be studied. Any 
personal aspects of their responses appears to be directly linked to story analysis and to 
provide a personal support statement to validate the analysis of literary elements. 

In analyzing the responses from the aesthetic/efferent group, one comes away 
with a clear impression of students who have been involved In the story experience yet 
are aware of what the author has done to produce their feellngii associations, and 
thoughts. 
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Effect of Instructional Approach on Story Rating 

A repeated measures analysis of variance (ANOVA) revealed a significant 
interaction effect between teaching approach and text, £(6, 119) m 2.23, (i<.05 on the 
students* rating of the stories. Figure 1 diagrams the interaction effect cf text and 
teaching approach on story rating. As illustrated, the students In the aesthetic group 
rated Roll of Thunder. Haar My Cry m ore highly than did the students In the efferent 
group while the efferent group rated each of the remaining three selections more highly 
than did the aesthetic group. Students in the aesthetic/efferent group rated Roll of 
Thunder. Hear My Cry similarly to the manner in which the aesthetic group did. 
However, the students In the aesthetic/efferent group rated three of the four selections 
higher than either the aesthetic or efferent groups did. Students were asked to Indicate 
why they rated each selection as they did. Explanation for the interaction effect may be 
found In examining the responses of the students to the particular works. An analysis of 
their ratings and explanations was therefore made. 



Insert Figure 1 about here 



The aesthetic group reflected personal Involvement with the story experience of 
Roll of Thunder. Hear My Cry. Louisa "k>ved** the story. "It was thrilling and eye* 
opening;** Use kientified with Cassie as nanrator; Tamara was caught up In the story 
**from the first page;" and Heather was drawn into the book. The efferent group, on the 
other hand, reflected detachment from the story experience. Diana wrote, "Cassle*s 
character Is weak especially as a narrator." Elaine felt the book was "a little meltow 
dramatic In the ptot. Some characters lack spark or depth." Jaime wrote, "This novel Is 
excellent simply on a literary level. It Is interesting and well written. Taytor uses 
literary devices constantly, so the book would be good to Illustrate those things." 
Kathleen felt the book was very weak in comparison to other North American literaturo. 
Several students in the efferent group, however, felt that the book Is the type of book to 
which adolescents could relate. The aesthetic/efferent group reflected both personal 
Involvement and a recognition of the author's techniques. Stacey wrote, "I think It was i 
marvellous book. It made my laugh, cry and questton. There were some questions whtoh 
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were never answered, but I could reaiiy identify with the characters/ Wendy feit, "This 
was a touching story which really allowed me to feel for those being discriminated." 
Robin reco( ^ized that The book presents a wide range of emotions, conflicts and the 
reader can*t help but consider the luues In a new light/ Shannon thought the book 
suspenseful and that It evoked many emottons. Sue feit the characterization and reality 
were outstanding. Leslie wrote, This book gives another perspective on prejudice, that 
of a nine year okl girl. The author creates believable characters who learn the workl Is 
an ambiguous place, where right isn*t always right and wrong Isnl always wrong/ And 
Michelle thought It was a very moving book that accurately and sensltiveiy portrayed 
the Black struggle/ 

Similar types of responses were made In regard to the three short stories. 
Typical aesthetic group responses to these stories included "I really liked this story 
because its so sad and sweet"; "I enjoyed this story Just for myself..."; "It made you feel 
good about yourself and the world"; "Cute, interesting, fun storyl"; "I think maybe it was 
too violent for me"; "This Is an excellent story...a heart-warming story that many high 
school students could relate to"; and "This story left me with a good feeling. I Just liked 
It." 

Typical efferent group responses to the three short storleu included "Shows the 
innocence of chikiren vs. corruption of parents"; "nice slant on black perspective"; "The 
story Itself Is excellent, with the surprise ending much like O^Henry and others"; "It Is 
also well-written: its vagueness opens many doors for the reader"; "It Is especially 
helpful for 'minorities' In the minority"; "The story Is good-styl<9 inviting to young 
adults BUT If s a bit DATED"; and "This selection Is good to show prejudice but the 
author*s intent Is still a little confusing to me." 

Typical aesthetic/efferent group responses to the three short stories included 
"This story drew me In and made me so mad. I liked the twist ending and I feit so badly 
for Tommy to not know any other way to think"; "This story was poignant, yet terribly 
shocking and disturbing. A teacher shouki consider everything before teaching this one"; 
"Extremely effective story-very heart-wrenchlng-closely examines hatred and 
prejudice"; "Suspenseful, surprise ending. The eye opening subject makes It almost too 
ctose to the line line*"; "I liked this story because its main message was to be yourself 
and doni worry about what the crowd thinks"; and "Very disturbing endlngl Good 
example of pressure." 

Limited responses in the aesthetto group to the three short stories appeared 
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related to literary elementSt Indicated by such additional responses as "I didnl like the 
way the story was set up" yet this is the student who added "I think maybe it was too 
vtolent for me"; "I thought this was good, but I found It was a little predk^table**; and 
The last scene with Its focus on T. S. dkini seem to fit with the mc^or focus on the L^an 
family & was distracting." Limited responses In the efferent group to the three short 
stories appeared related to the story experlencSt indicated by such additional responses 
as "I really enjoyed this story-but l*m 9 hunter" yet this wdi njiiowed by Tommy's 
innocence devek)ped-then shattered"; and This one was GREATI I ooukl klentify with It 
because I doni like the party scene either" yet this was foltowed by The language and 
views of the group from the boy were hilarious and made a point at the same time." 
Limited responses in the aesthetic/efferent group to the three short stories appeared 
related either to the story experience or to literary elements* i.idlcated by such 
additional responses as "I liked this story becausSt again* it shows the problems black 
people face on a dally basis"; "1 found this work thought provoking"; and "Good endingi 
Shows how prejudices and attitudes are passed on from one generation to another!" 

Other than Roll of Thunder Hear My Cry, the aesthetto teaching approach class 
rated the stories lower than either the efferent or the aesthette/efferent teaching 
approach classes. Comments for "The Mountain" such as The story dki not relate well to 
me. I did not enjoy It nor dki It stimulate thinking" and "It was kind of boring. It seems 
more like Hamer was trying to prove a point than to entertain an audience" and 
comments for The Death of Tommy Grimes" such as "I think maybe It was too vtolent for 
me" "Shocking but I would wait until I had some teaching experience before l*d feel 
comfortable teaching this" suggest that students interacted with the selections based on 
personal feelings for the works. 

On the other hand, the efferent teaching approach class rated three of the 
selections higher than did the aesthette teaching approach class. In contrast to the 
aesthetic groups comn^ents for The Mountain" and for The Death of Tommy Grimes," 
this group appeared tci rate the stories on their literary value: theme ("Shows the 
innocence of children vs. corruption of parents"); voice ("I liked the story from the 
boys* perspective"); description ("This story Is valuable both for educators & students 
to show the contrasts between schools & the struggles that minority & poor families 
face"); point of view ("This is an Interesting as well as useful piece of literature 
because it focuses on growing up and realizing others' points of view"); surprise endings 
("The story Itself Is excellent, with the surprise ending much like 0*Henry and 
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others*"); and cuthor's Intent fit Is also extremely well-written: Its vagueness opens 
many doors for the reader). 

The aesthetic/efferent teaching approach class appeared to interact with the text 
on the basis of both personal Involvement and literary elements, reflected by such 
comments as This story drew me In and made me so mad. I liked tho twist ending and I 
felt so badly for Tommy to not know any other way to think,** **l dkin't like this one as 
much as the others, but I think it had a powerful message about pride and kx}k!ng at the 
whole person not cok>rr and **l wouM really have to think about It a tot before I used it 
In a dass. There would have to be some background given on the time the story took 
place/ 

It would appear that students for whom the aesthete approach Is modeled 
generally rata literary seleclions on the basis of personal involvement with the 
selecttons and therefore for rnore personal reactions while students for whom the 
efferent approach Is nrK)deled generally rate literary seieottons on the basis of the 
literary elements In the selections. Although students for whom the aesthetic/efferent 
group commented both on story Involvement and on literary elements, greater emphasis 
appeared to be given on story Involvement with literary elements growing from that 
involvement. 

Limitations, Summary and Implications 

One limitation of this study may be the small sample size. Kowever, each class 
consisted of seniors who take the course before studeru teaching, who foltow the same 
syllabus and who have the same Instructor. A second limitation may be that the study 
reflects what may be expected to occur; that Is, if one Is modeled by X, he/she will do X; 
If one Is modeled by Y, he/she will do Y; If one Is modeled by XY, he/she will do XY. Each 
class, however, did receive intensive Instruction not only on Rosenblatt's concept of 
aesthete stance but also on Rosenblatt's efferent stance throughout one semester. A 
third limitation of this study may be Its generallzablllty. Rather than 
"generallzablllty,** however, one might best use the concept of "fittlngness" as can be 
found In the viork of Quba and Lincoln (1981, 1982). This study examined the effect of 
various teaching approaches on students* literary experiences. In the sense of 
**fittlngness** then, the description In this study Is meant as a means by whtoh the extent 
to whteh findings from this study reporting the effect of teaching approaches on students* 
literary experiences may be applicable to other situations In which a given teaching 
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approach might effect a student's literary experience. 

Given these limitations, this study suggests that various teaching approaches 
effect students' literary experiences. Rosenblatt (1968) believes the literary 
experience resides "in the synthesis of what the reader already knows and feels and 
desires with what the literary text offers-the patterned sensations, emotions, and ideas 
through which the author has sought to communicate his sense of life' (pp. 272-273). 
The significance of this study lies in the findings that the aesthetic teaching approach 
seems to encourage students to emphasize the people in the selections, their problems, 
sometimes their solutions, and always to relate the selection to the students own world. 
The efferent teaching approach seems to encourage students to see literature, in the 
words of J. N. Hool( (1969), as 'a whited sepulchre, full of dead men's bones' (p. 187) 
or to see a piece of literature as 'only a cadaver, and we hastily scrape away the flesh to 
uncover the skeleton beneath so that we can attach a label to every bone' (p. iSr;. Yet 
if students are to have a full literary experience such at that defined by Rosenblatt, it 
appears that an aesthetic/efferent teaching approach may best provkie that experience. 
The students In this group appeared to be heavily involved In the story experience, but 
used that Involvement as a basis for understanding the author's use of literary elements. 

if teachers and schools will have to respond to the notton of the literary 
experience as more than acquiring information (Probst, 1001) yet our present teaching 
is a conflict between emphasis on speclfte knowledge of oontent and the humanist^ goals 
of literature teaching (Appiebee, 1974), this study emphaslies the need for including 
both an aesthetic and an efferent focus in the teaching of literature. The aesthetto 
teaching approach appears mainly to allow one to become emottonally involved In the 
story experience, to feel with the characters, and associate with the characters, and to 
develop oneself personally through the story, while the efferent teaching approach 
appears mainly to altow one to become detached from the story experience, from the text 
content. Perhaps it Is through a combination of approaches that best altows the student 
to experience bo.h the literature and the literary technkiues which make that experience 
possible. English is a humanity, and as J. Hook (1969) points out, 'In etymok)gy and 
in reality the words humanities, humanity, human, and humane are ctosely related' (p. 
192). Through literature as a humanity, one can come not only to appreciate an author's 
writing ability but also to develop one's humanity, to understand what It Is to be human 
and to become more humane In one's outlook. It appears that the aesthetk^/efferent 
teaching approach In literature may allow such goals to be reached. 
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Appindlx 

AeithetiO Probei for Roll ot Thundar. Haar My Cry 

Afttr rtadInQ Chapter I 

Write anything you want about the chapter you juet read. 

What was your reaction to the chart in the front of Oassle's book? 

Have you or anyone you know ever experienced anythino which reminds you of 

something In this chapter? If so, what was it? 
After reading Chapters 2-4 

Write anything you want about the chapters you just read. 

What was the nrast powerful emotton you felt as you read these chapters? What 

In the chapter caused this reaotktn? 

What do you feel may happen In the suooesding chapters? 
After reading Chapters 6-7 

Write anything you want about the chapters you just read. 

Whioh character In the story do you feel has personality traits most similar to 

your own? Expialn. 

Pretend you are living In this community. Examine yourself carefuiiy and tell 
what you would have been willing to do about the situation with the Wallaces. 
After reading Chapters 8-12 

Write anything you want about the book you Just read. 
Imagine you are any of the characters In this book at a partksular point In the 
book. Write a poem, a Journal entry, a letter, or any other form of written 
expression to give voice to what your feelings are. 
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Efferent Probes for BfilLOfJ under. HflAr My Cry 

After reading Chapter 1 

How does the author develop the characters of 1) Cassia and 2) Uttle Man 

through dialogue, thoughts, actions, and descriptions? 

Do you feel the actions of the characters In the first chapter express values 

and be^efs that are realistic for this time period? Why or why not? 
After reading Chapters 2-4 

Evaluate the development of the plot In these three chapters, considering the 

Issues of coincidence of events and sentimentality. Be certain to support your 

opinion. 

Examine the authenticity of the language of the characters. Does It reflect the 
culture and the time period? Does it dotraot from the reading of the text? 
Explain your view. 
After reading Chapters 5-7 

Consider the author's use of person-against-person conflicts and inner person-^ 
against-self conflicts In this chapter. How are the conflicts related to character 
development? 

The settings in historical fiction must be authentic In every detail In relation to 
the time period. Analyze the author's description of the environment and of 
activities in terms of the degree to which they paint a realistic portrait of the 
Depression era. 
After reading Chapters 8-12 

In A Critical Handbook of nhlldran^M LItflrflturfl, Luken States, WldBOtlolBm or 
instruction Is the function of textbooks...[Some] narratives are so filled with 
teaching details about a historksal period, a geographical area, a social Inequity, 
or a physical disability that conflict, character, and theme are tost In 'what the 
reader ought to know'." Critique Roll of Thundar in light of this statement. 
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Aoftthetic/Effarent Probes for Roll of Thunder. Hear My Cry 

After reading Chapter I 

Write anything you want about the chapter you Just read. 
What was your reaction to the chart In the front of Cassia's booli? How might the 
author's development of the characters through dialogue, thoughts, actions, and 
descriptions have affected your reaction? 

Does your reaction reflect anything of your values and beliefs? If so, what? Do 
you feel the actions of the characters In the first chapter express values and 
beliefs that are realistic for this time period? Why or why not? 
After reading Chapters 2-4 

What was the most powerful emotbn you felt as you read these chapters? What 
has the author done to create this emotion In you? 

What do you feel may happen In the succeeding chaptera? Does the development 
of the plot In these three chapters help you In this regard? Why or why not? 
After reading Chapters 6-7 

Pretend you are living In this community. Examine yourself carefully and tell 
what you would have been willing to do about the situation with the Wallaces. 

Consider the author's use of person-agalnst-person conflicts and Inner person- 
agalnst-self conflicts In this chapter. How are the conflicts related to character 
development? Have these conflicts Influenced what you would have been willing 
to do about the situation with the Wallaces? If so, how? 
After reading Chapters 8-12 

imagine you are any of the characters In this book at a particular point In the 
book. Write a poem, a Journal entry, a letter, or any other form of written 
expression to give voice to what your feelings are. How has the author*s writing 
In this story Influenced your feelings and your response? 

In A CrHlofli HandhQQk of Children's Uterature. Luken states, ^DldBCtlolm or 
Instruction Is the function of textbooks...(Some] narratives are so filled with 
teaching details about a histortoai period, a geographical area, a social Inequity, 
or a phystoal disability that conflict, chari^cter, and theme are lost In *what the 
reader ought to know*." Critique Roll of Thundnf in light of this statement, 
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commantlng both on your thoughtSt feelings, and associations with the book and 
the author's use of characterization, setting, plot, and theme* 
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Figure Caption 



EiaucaJ- Interaction effect of teaching approach and text on students' ratings of literary 
works. (I - "The Mountain." 2 - "The Death of Tommy Grimes." 3 - "Two's Enough of a 
Crowd." and 4 • RqII of Thunder. Haar My Cry) 
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Teaching Approach 

0 ^0 Aesthetic 

* * Efferent 

#_.._.._..# Aesthetic/ 

Efferent 



High 5.0 



4.5 



4.0 



3.5 



Low 3.0 




1 2 3 

LITERARY WORKS 
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1 

2 

3 

4 



MEANS 



0 
0 
0 
0 
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3.857143 
4.71 4286 
4.857143 



4.0 
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5.0 
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